4th Grade Grade Distance Learning: Week of May 11th
Monday, 5/11
ELA

Writing
Math

Wednesday, 5/13

Thursday, 5/14

Topic: Problem and Solution

Topic: Problem and Solution

Topic: Problem and Solution

Topic: Problem and Solution

Read “Don’t Wake the Mummy“.
Answer the questions and send
your answers to Ms. Burton
(burton.ela1@gmail.com).

Read “Chick-a-Dude“. Answer
the questions and send your
answers to Ms. Burton
(burton.ela1@gmail.com)

Read “The Recess Revolt“.
Answer the questions and send
your answers to Ms. Burton
(burton.ela1@gmail.com)

Read “The Erie Canal“. Answer
the questions and send your
answers to Ms. Burton
(burton.ela1@gmail.com)

“Write Rights” Monday
assignment.

“Write Rights” Tuesday
assignment.

“Write Rights” Wednesday
assignment.

“Wright Rights” Thursday and
Friday assignment.

Module 6 Review

Module 6, Lesson 5

Module 6, Lesson 6 Part 1

Module 6, Lesson 6 Part 2

**No Zoom Hours with Ms.
Armstrong Today**

Watch this video:
https://www.khanacademy.org/
math/4th-engage-ny/engage-4t
h-module-6/4th-module-6-topic
-b/v/visually-converting-from-t
enths-to-hundredths

Watch this video:
https://www.youtube.com/watc
h?v=bFjaZ_8pi3c

Watch this video:
https://www.khanacademy.org/
math/arithmetic/arith-decimals
/arith-review-decimals-intro/v/
introduction-to-decimals

Watch this video:
https://www.youtube.com/watc
h?v=gLpm22daLI4

Science

Tuesday, 5/12

Complete the Lesson 6 Review
and email your answers to Ms.
Armstrong
(earmstrong@pfpcs.org).

Complete the Lesson 5 Problem
Set and send your answers to
Ms. Armstrong.

Read “Forces and Motion” and
answer the questions that
follow. Email your answers to
Ms. Budd (rbudd@pfpcs.org).

Read “Potential and Kinetic
Energy” and email the answers
to the questions to Ms. Budd.

Complete the Lesson 6 Problem
Set (p, 93) and send your
answers to Ms. Armstrong..

Complete the "Potential and
Kinetic Energy Study Guide"
questions and complete "Plan a
Roller Coaster!" activity.

Complete the Lesson 6 Problem
Set (p. 94) and send your
answers to Ms. Armstrong..

Read “What Is Energy?” and
send your answers to the
questions to Ms. Budd.
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“To speak the name of the dead is to make
them live again‚” the tour guide whispered
ominously. The class giggled at what they thought
to be just another staged part of the tour.
“Throughout the tomb,” he continued, “and
especially when we enter the burial chamber,
we must refer to the mummy as ‘The King’
or ‘Pharaoh’. Is that understood?” The group
members nodded their agreement as they quickly
realised this was not another superstition. I knew
the guide had been telling the truth because I had
read about it on the Internet in preparation for our
class trip. Now here we were, in Egypt, inside an
actual pyramid, on our way down to the burial
chamber to look at an actual mummy.
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“Come along children. Step lively.” Mrs
Crabwalk’s shrill voice rose above the noise,
and everyone obediently started to file out of
the ritual shaft in pairs – everyone except for
Simon. I found him at the back of the room
trying to decipher the hieroglyphics on the wall.
“Simon Montier, what would you do without
me?” I teased. “Honestly, sometimes I think you
actually want to get left behind.” He didn’t care;
he was curious about everything and wasn’t
happy unless he had a problem to solve.

“It says here that they pulled the mummy’s
brain out through its nose.” Simon grinned
at the grossness of it all. The guide hadn’t
mentioned any of the details Simon was
describing. I guess the guide thought it would
be too scary for our Year 5 class. I had to admit,
it was pretty revolting, yet I found myself
listening to Simon translate the entire
mummification process.

“Amy, look! I’ve sussed out what this means,”
Simon said. I glanced back and checked the
progress of the queue. Only half of the group had
filed out of the room, so I worked out we had
a couple of minutes left. I definitely wanted to
hear what Simon had found out, but I absolutely
did not want to get in trouble with Mrs Crabwalk.
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“Yuck!” I wrinkled my face in disgust, turning
away from the last picture on the wall just in time
to see the last two children leaving the chamber.
My revulsion was quickly replaced by my need to
stay out of trouble, so I grabbed Simon by the shirt
and dragged him towards the door. We waited for
Mrs Crabwalk to turn the other way, and then we
successfully slipped into the back of the line.
Our classmates stomped and chattered their
way up a wide flight of stairs, down a narrow
corridor and into the next chamber. Simon
stopped to inspect every insect and object that
crossed our paths. I had to drag him back to the
line at least three times. Finally, we all crowded
into a room where the walls were covered with
images of the pharaoh and several gods. The
guide motioned for everyone to gather around

6

one of the images. He launched into an
explanation of the relationship between the
pharaoh and his people and how the pharaoh
was connected to the gods. Of course, I already
knew this story, but it was a hundred times more
fascinating listening to it while looking at the
actual hieroglyphics on the walls than reading
about it in school. Simon, however, did not find
it as interesting as I did and had decided to
translate his own story. He stayed close enough to
the group, so I decided to leave him alone.
The guide finished his narrative on the life
of the pharaoh and made his way to the back of
the room. He paused in the doorway and called
for everyone’s attention. “Before us is the burial
chamber where the mummy of the great king

lies.” The room went completely silent. The
guide had captured everyone’s interest, even
Simon’s. “Enter if you dare!” he shouted and
then disappeared into the darkness of the burial
chamber. Simon and I agreed it was all very
theatrical, but pretty cool. We joined the line and
walked, single file, into the tomb.
Exclamations of surprise echoed around the
chamber as the red sarcophagus came into our
view. This room was much smaller than the rest,
and we all crowded around, smashing elbows
to get a closer view as the guide slowly raised
the lid to reveal the full-sized mummy inside.
Shrieks arose from a group of girls who scooted
to the back, vacating prime space in front. Simon
and I squeezed our way towards the sarcophagus
and looked in awe at the mummy.
A group of boys eagerly pushed themselves
between us. I held my spot as long as I could,
but there was just too much shoving. I finally
managed to squeeze my way out of the tightly
packed mass of bodies and went looking for
Simon. He was sitting in the corner reading an
ancient-looking book filled with hundreds of
illustrations. I peered over his shoulder at page
after page of strange pictures of pharaohs in boats
on journeys to mysterious places.
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I dropped his arm and felt a look of horror
spread over my face.
Simon was immediately apologetic. “I’m sorry,
Amy. I didn’t mean to keep us here so long. Don’t
worry. Maybe Mrs Crabwalk won’t notice our
absence if we hurry.”
“You said his name,” I whispered.
“Whose name? Do you mean King
Amenhotep?”
Chapter Two
“Where are they going?” I asked. “I’m working
on it,” Simon mumbled. “But I think they’re
travelling in the underworld.” I glanced over my
shoulder to check on the others and saw they had
already left the tomb. I jumped up in a panic and
ran to the next room. “Everyone’s gone, Simon!”
I shouted from there. I ran back to the burial
chamber to get him. “Simon, come on! We’re
going to get in trouble with Mrs Crabwalk.”
He didn’t even look at me. Impatiently, I
stomped over and grabbed his arm.

His eyes widened with comprehension.
“Oh, no – I forgot.” He slapped his forehead with
the palm of his hand. “How could I be so stupid?
I read about that, and it even mentions it here in
this book,” Simon said as he fumbled with the
book. It flipped out of his hands and landed with
a thud.
We both looked at the book lying on the dirt
floor near the closed sarcophagus in front of us.
For an entire minute, we didn’t breathe or blink,
but nothing happened. “I guess it really is just
a superstition‚” I said with a sigh of relief. We
headed for the door.

“I sussed it out!” he shouted. “The picture
relates the journey that King Amenhotep II took
in some sort of solar-powered boat on his way to
the sun god.”
Don’t Wake the Mummy • Level U

“Shhhh. Stop saying it. Don’t you know that
if you speak the name of the dead, you make them
live again?”
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The sarcophagus was now completely open,
and the mummy slowly sat up. He was directly
between Simon and the doorway. Simon was
trapped.
“Over here!” I yelled, distracting the mummy
enough for Simon to escape. He grabbed the book
and ran right by the mummy, pulling me out the
door after him.
We sped down the stairs and hid behind
one of the pillars at the far end of the next room.
My heart was beating so fast, I could barely speak.
“What...are...we...going...to...do...now?”
I gasped.
Chapter Three
Then, a low, scraping noise stopped us in our
tracks. We turned back and watched in horror
as the mummy slowly opened the lid of the red
sarcophagus.
“This can’t be happening,” we both squeaked
at the same time. I felt as if my feet had grown
roots and fastened me to the ground. “Oh, we’re
going to get in so much trouble,” I moaned. “How
are we going to solve this problem?”
“The book!” Simon exclaimed and ran back
into the room to get it.
Don’t Wake the Mummy • Level U
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“Don’t worry, I’ll sort it out. Just keep an eye
out for the mummy while I search this book
for answers,” he said. So I crouched down and
peeked out from behind the pillar, waiting for the
mummy to find us. “I think I found something,”
he whispered. But it was too late. The mummy
had entered the room and was coming down the
stairs towards us.
“Save it for later. We have to get out of here
now,” I insisted, yanking Simon up by the back
of his collar and rushing him out of the chamber
into the long narrow corridor.
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“I don’t think he saw us,” I whispered.
But I had spoken too soon. The mummy had
entered the corridor and was heading towards
us. We made a dash for the next chamber and hid
behind another pillar in the back of the room.
I resumed guard duty and kept an eye on
the door.
Simon quickly flipped through the pages
of the book, frantically trying to locate the
answers he had just found. “Oh no!” he shouted.
“There’s a page missing from this book. This
picture only tells us what happens after they make
him a mummy. But I know I’ve seen the picture
we need somewhere.”
Chapter Four
Simon mumbled and started to pace about the
room. I couldn’t believe it; if Simon wasn’t able to
solve this problem, we were really going to be in
trouble. I started to panic. “Why did you have to
be staring at those pictures on that wall instead of
listening to the guide’s warning?” I grilled Simon.
“If you had been paying attention, we wouldn’t be
in this mess.”
Shouting at Simon didn’t make me feel any
better, and I realised I also had forgotten to tell
Simon about the guide’s warning. I was just about
to apologise when he jumped up and hugged me.
Don’t Wake the Mummy • Level U
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“That’s it! The pictures in the ritual shaft.
That’s where I saw it. Thanks, Amy. That was
good thinking.” He ran ahead, leaving me
all alone in the room with the mummy fast
approaching.
“Wait for me!” I screamed, running after him.
Simon was already hard at work when I burst
into the room. “Quick, Amy, write this down.”
I swung my rucksack to the dirt floor and
pulled out a notebook and pen. I wrote rapidly
as he dictated the words from the wall. We were
finished in no time.
“What’s the plan, Simon?” I turned my head
first one way and then the other as I tried to watch
the doorway and Simon at the same time.
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Chapter Five
“First we have to lure the mummy back into
the burial chamber,” Simon said. “Once he’s there,
I’ll repeat the chant to make him go back
to sleep.” It sounded simple enough, and I was
beginning to feel confident that everything would
work out . . . until Simon added, “Of course,
I sure hope he decides to crawl back into the
sarcophagus before he falls asleep. Otherwise,
we’re going to have to pick him up and put him
there.” My confidence faded, partly because
I didn’t like the thought of having to touch the
mummy and partly because the mummy chose
that moment to enter the room. And my, was he
grumpy. I guess I couldn’t blame him. If I had
been sleeping for over 3,000 years and someone
suddenly woke me up, I’d be grumpy, too.
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“He’s back,” I whispered urgently, cramming
my notebook into my rucksack as we got ready
to initiate our plan. We waited until the mummy
had descended the stairs before sprinting by him,
back up the stairs and into the corridor. I looked
over my shoulder and saw the mummy coming
after us.
“It worked. He’s following us, and he’s moving
much faster. I guess he’s wide awake now,” Simon
said. We raced down the stairs into the burial
chamber and ducked into the annex room off
to the left. Simon pulled the notebook from my
rucksack and found the only page with writing.
We waited and watched as the mummy grunted
and stomped around the chamber, trying to find
us. I signalled Simon to begin the chant.

“King of kings
Pharaoh of the land
Lie back down to rest
In the burning desert sand.”
Simon recited the chant from our hiding place.
We watched closely to see if it was taking effect.
The mummy took a step in our direction. “Quick.
Read the second verse,” I said urgently, and Simon
resumed the chant.
“In a red sarcophagus you were kept,
Where you spent 3,000 years in slumber.
Return now to the place you slept
And travel back to your time of wonder.”
The mummy stopped and rubbed his eyes.
I had to sit on my hands to stop myself from
clapping as he turned and headed towards
the sarcophagus. The chant was working; the
mummy climbed back into his sarcophagus and
lay back down. We waited a full minute until
we were satisfied he was asleep, and then we
tiptoed over, slowly closed the lid and ran out
of the room.
Once we reached the next room, we grinned
triumphantly and gave each other a flying
high five.
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Simon and I ran behind the tour bus, hid
in a herd of camels and finally slipped into the
back of the line behind huge Harry and gigantic
George. We were just in time; two minutes later
she counted us as numbers forty-nine and fifty,
the last two in the head count. “Okay, everyone’s
here. Let’s get on the bus!” Mrs Crabwalk shouted,
and we all marched forwards, two by two.
Off to our left, we saw another tour group
heading down into the pyramid. “To speak the
name of the dead is to make them live again‚”
we heard the tour guide whisper ominously.
I noticed two kids at the back of the group weren’t
paying attention to the guide and wondered if
they would soon be experiencing an adventure
similar to ours.

Chapter Six
We had solved one problem, but we still had
two more to go. First, we had to find our way
out of the pyramid and second, we had to
sneak back into the group before Mrs Crabwalk
noticed we were missing. The map in the
guidebook quickly led us through the chambers,
down the corridors and up the stairs into the
hot desert air. But slipping back into the group
undetected was not going to be as easy. We could
see that Mrs Crabwalk had already counted half
of the children in the line.
Don’t Wake the Mummy • Level U
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Simon and I sat together at the back of the
bus reflecting on our escapade. We knew all
of the kids would be amazed at what we had
experienced today. We knew we would become
the most popular kids at school once everyone
heard how brave and smart we were. But we
also knew it would have to remain our little
secret if we wanted to stay out of trouble with
Mrs Crabwalk.
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The bus finally pulled away, heading off
to the next stop on our tour. Simon and I were
so exhausted that we promptly fell asleep. We
did not hear the excited chatter of the forty-eight
other schoolchildren on the bus. We did not hear
the tour guide’s preview of the upcoming tour,
and we definitely did not hear his warning not
to look directly into the eyes of the statue of
Anubis. We continued to sleep peacefully as
the bus carried us closer and closer to our next
adventure.

Glossary
Anubis (n.)

the Egyptian jackal-headed god
who was believed to lead the dead
into the underworld (p. 21)

comprehension (n.) understanding (p. 10)
escapade (n.)

a risky adventure or prank (p. 20)

hieroglyphics (n.)

ancient Egyptian picture writing,
using symbols for syllables (p. 5)

initiate (v.)

to begin or start (p. 17)

mummification (n.) the process of making a mummy
(p. 6)
obediently (adv.)

in a manner that obeys authority
(p. 5)

ominously (adv.)

with a sense of threat or doom (p. 4)

queue (n.)

a line of people waiting (p. 5)

revulsion (n.)

disgust and loathing (p. 6)

sarcophagus (n.)

a stone coffin (p. 8)

shrill (adj.)

sharp or unpleasant sounding (p. 5)

triumphantly (adv.) joyously in celebration of success
(p. 18)
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undetected (adj.)

without being noticed (p. 19)

vacating (v.)

leaving; leaving empty (p. 8)
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Name

Date

Two

Three

Question

Is Simon
a bright
pupil?

Clues

Inference

Is this book
nonfiction?

Four

Do Amy and
Simon know
how to stop
the mummy?

Five

Did anyone
else see
the mummy
awake?

Six

What will
Amy and
Simon’s next
adventure be?
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Skill: Make Inferences / Draw Conclusions

Chapter
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Instructions: For each question, reread the chapter listed. In the Clues column write the clues or information
given about the question. In the Inference column, use the clues to make an inference that answers the question.
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Name

Date

Instructions: Write the pronoun I or me in each sentence.

to stay with the group.

was often late because

2.

like to read the signs at the museum.

3. This was a very interesting field trip for
4. Patrick, Rex and

Don’t Wake the Mummy • Level U • 2

1. The teacher told

.

had many artifacts to check out.

5. They were not going to miss Patrick, Rex and

if we stayed to look

at the old mummies.
6. Patrick, Rex and

wanted to learn everything about them.

7. The mummies frightened
8. Maybe it was because

a little bit.
read a book about a mummy coming to life.

know it is not a true story, but it still scares

9.

enough that

do not want anyone to talk when we are in the room with the sarcophagus.
10. If

see the lid start to move,

out of here as fast as

will be running

can!

Write a paragraph of at least five sentences using the pronouns I and me.

___________________________________________________
______________________________________________________

______________________________________________________________________________
______________________________________________________________________________

Skill: Pronouns

________________________________________________________

______________________________________________________________________________
______________________________________________________________________________
© Learning A–Z All rights reserved.
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Name

Date

Instructions: Use the book to find the answers to the crossword puzzle.

R

2

E

V

U

L

S

I

O

N
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1

4
3
6

8

10

5

7

9

Across
Down
1. disgust
2. risky adventure
or prank
3. to begin or start
4. the process of making
5. a line of waiting
a mummy
people
6. a sharp, unpleasant
7. ancient Egyptian
sound
picture writing
9. with a sense of doom 8. a stone coffin
10. obeying authority
11. Egyptian jackalheaded god
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Skill: Content Vocabulary
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MODULE 6, LESSONS 1, 2, AND 3 REVIEW

Given the fraction, draw an area model and convert the fraction to its
equivalent decimal.

1.
Decimal form: _____________

2.

Decimal form: __________

3.
Decimal form: __________

How much more to get to 5? ____________
*hint: after shading the given improper fraction, see how much is ‘left!’ (aka unshaded)

Given the area model, write the fraction and decimal shown.

1.
Fraction form: _____________

Decimal form: ________

LABEL THE NUMBER LINES, AND MARK THE GIVEN DECIMALS
1.

Label the number line and mark the decimal 0.9 with a star:

2. Label the number line and mark 2 tenths with a capital A:

3. Label the number line and mark

with a heart:

Forces and Motion
By Ly nda R. Williams

Balanced forces are two forces acting in opposite directions on an object.
Anytime there is a balanced force on an abject, the object stays still or
continues moving at the same speed and in the same direction. It will take an
unbalanced force to get an object at rest to move or an object in motion to
stop.
Let’s look at an interesting situation that illustrates balanced and
unbalanced forces. A ball is placed in a wagon near the end with the handle.
If someone starts to pull the wagon, the ball rolls to the back of the wagon.
The ball will hit the back of the wagon. The back of the wagon gives the ball a
little tap or push which sends it forward in motion.

As the wagon moves forward, the ball
moves to the back of the wagon.

Something else interesting
happens if someone suddenly grabs
the back of the wagon and stops it
from rolling. The ball continues
moving and rolls into the front of
the wagon. The force of the front
of the wagon causes the ball to
stop. When the ball and the wagon
are both stopped it is because
balanced forces have worked on
both of them.

The force applied to move the
wagon, was not applied to the ball.
The ball did not have an unbalanced
force act on it until the back of the
wagon hit it and then the ball moved
forward.

The ball which was motionless in the
beginning, stayed motionless until an
unbalanced forced acted upon it. Once
the ball was in motion, it stayed in
motion until another unbalanced force
acted upon it.
The wagon itself is also reacting to
balanced and unbalanced forces. The
initial pull of the wagon was an
unbalanced force that caused the wagon
at rest to move.

Copyright2017@LyndaRWilliams

Name_________________
What kind of force do you think
this is? Circle One
1.

2.

3.

Balanced Force or Unbalanced Force

Balanced Force or Unbalanced Force

Balanced Force or Unbalanced Force

4. Draw something to show a balanced force and an unbalanced force.

Balanced Force

Unbalanced Force
Copyright2017@LyndaRWilliams

Name ___________________________

Number_________________

Today we learned about balanced and unbalanced forces. Please write the word
balanced or unbalanced depending on the example.
***Remember, when a force is unbalanced, there is a stronger force in one
direction. When forces are balanced, there is an equal amount of force on both
sides and the object does not move.
1. Arm wrestling someone with the same strength as you. _________________
2. Opening your front door in the middle of a wind storm __________________
3. A person standing on the ground ________________________
4. Flying a kite in the wind _____________________________
5. A book sitting on your dining room table _________________________
6. A soccer player kicking a soccer ball _______________________________
7. A football player tackling the announcer _____________________________
8. A golf club hitting a golf ball _________________________
9. The cones in front parking lot of Bergen Arts _________________________
10. A tree trunk floating in the water ______________________________

Monday
▲▲▲▲

Week

Monday

3

1. What is the subject of the compound sentence?

▲▲▲▲

I want to wear a great outfit to school, but I can’t decide

which one.

which one.

2. Add the missing comma.

2. Add the missing comma.

I want to wear fall colors but I want them to be bright.

I want to wear fall colors but I want them to be bright.

3. Add the correct conjunction.

3. Add the correct conjunction.
I need to keep the temperature

in mind.

It is getting colder outside,

I need to keep the temperature

in mind.

4. Make a sentence that uses all of the words.
might

3

1. What is the subject of the compound sentence?

I want to wear a great outfit to school, but I can’t decide

It is getting colder outside,

Week

pants orange

and

jacket

red

4. Make a sentence that uses all of the words.

I wear

my

5. Fix the sentence.

pants orange

and

jacket red I

wear

my

5. Fix the sentence.

i sett out thik socks becuz it mite be colde

© Learning A–Z All rights reserved.

might

i sett out thik socks becuz it mite be colde
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Tuesday

Chick-a-Dude
A Reading A–Z Level U Leveled Book
Word Count: 1,117

LEVELED BOOK • U

Chick-a-Dude

Connections
Writing
Write a new ending for this story describing
what would happen if Christine’s family
had decided to keep Chick-a-Dude as a
second pet.

Social Studies
Create a welcome kit for a student who
is new to your school. Present on your
welcome kit and explain why you included
each item.

Written by Alyse Sweeney
Illustrated by Frank Mayo

Visit www.readinga-z.com
for thousands of books and materials.

www.readinga-z.com

Chick-a-Dude

Words to Know
kiln
mimicked
nurturing
orphaned
pottery

rescue
roast
territory
volunteered

Written by Alyse Sweeney
Illustrated by Frank Mayo
www.readinga-z.com

Focus Question
What do Christine and her family learn from
their experience with Chick-a-Dude?

Chick-a-Dude
Level U Leveled Book
© Learning A–Z
Written by Alyse Sweeney
Illustrated by Frank Mayo
All rights reserved.
www.readinga-z.com

Correlation
LEVEL U
Fountas & Pinnell
Reading Recovery
DRA

Q
40
40

An Unexpected Guest
Ffffffft. Christine’s mom struck the match and
lit the kiln as the potters circled the furnace. They
pictured the freshly sculpted beads, bowls, mugs,
and vases waiting to bake on the kiln shelf at 2,000
degrees Fahrenheit. They imagined how the glaze
would make each earthenware piece come alive in
brilliant, shiny colors.
Since second grade, Christine Brice came to her
mom’s pottery studio on Fridays after school.
Christine’s mom created unique clay beads for
jewelry, but Christine was more interested in the
potter’s wheel. So she learned to sculpt pottery
from her mom’s friend and business partner, Mrs.
Rodriguez, who created earthenware bowls on a
potter’s wheel. Her mom said apprenticing under
an expert was one of the best ways to learn a craft.

Table of Contents
An Unexpected Guest. . . . . . . . . . . . . . . . . . . . . . . . 4
Welcome to Our Home. . . . . . . . . . . . . . . . . . . . . . . 7
Wearing Out His Welcome. . . . . . . . . . . . . . . . . . . 10
A Home of His Own . . . . . . . . . . . . . . . . . . . . . . . . 12
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“Your vases are so unique, Christine,” cooed
Mrs. Rodriguez, wiping her clay-covered hands
with a towel. “I bet they sell out at the craft fair.”
“I’m just excited they’re considered good
enough to be entered in the community-wide fair!”
squealed Christine.
“Shhhh! Do you hear that sound?” interrupted
Mrs. Brice.

4

The potters froze everything except their eyes,
which shot up to the rafters.
Chirp, chirp, chirp.
“Well, I’ll be!” exclaimed Mrs. Rodriguez.
A baby robin struggled out of a dark corner.
Scritch scratch. Scritch scratch. The chick walked
shakily along the rafters—unaware that its life was
in danger not only from the increasing heat, but
also from an accidental tumble to the wooden
planks below.
“It’s too late to turn off the kiln!” panicked
Mrs. Brice. “That chick will roast up there!”
“Ladies, we’ve got to rescue that little fella!”
said Mrs. Rodriguez, heading for the heavy metal
ladder. Single-handedly, she carried in and set up
the twelve-foot-ladder. Then, like a firefighter
rescuing a kitten from a tree, she boldly ascended
the enormous ladder while carrying an empty box.
She managed to coax the chick toward the box
with chirping noises. The potters gathered around
when she and the chick safely reached the ground.
“Well, chick,” said Mrs. Brice, “we saved you
from roasting like a marshmallow, but now what?”

Chick-a-Dude • Level U
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Welcome to Our Home
Smiling broadly, Christine rolled into the house
holding the box on her lap.
“What’s in the box?” asked Mr. Brice, his
curiosity piqued, knowing the fired pottery
wouldn’t be ready until the next day. That was
what typically made his daughter smile like a
Cheshire cat.

“Rick, would you grab the aquarium from the
attic? I think it will be perfect,” said Christine.
As Rick flew out of the kitchen, Misty entered. She
slowly headed to the box—ears perked, tail stiff, hair
up. Her nose twitched as rapidly as a hummingbird’s
wings—furiously sniffing the chick she couldn’t see.
Then she broke into a deep and angry bark.

“Yeah, what’s in the box?” echoed Christine’s
brother, Rick.
The chick answered the question for both of
them with a chirp like a high-pitched whistle.

Chick-a-Dude • Level U

Christine spoke a mile a minute as she described
the rescue and how they waited for the mama bird to
return. She explained how they waited and waited,
but the chick’s mother failed to appear, so Christine
volunteered to care for the chick until it was strong
enough to fly.
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“Uh-oh,” said Christine, grabbing Misty’s collar
just in time. Misty obeyed commands most of the
time, however, the temptation appeared to be too
much for her training. She struggled against
Christine’s grip as Mrs. Brice and Rick transferred
the chick from the box to the aquarium. Mrs. Brice
cleared a high shelf in the kitchen for the chick’s
aquarium—safe from their 110-pound bounding
Labrador retriever, Misty. Mrs. Brice lined the
aquarium with newspaper, placed a shallow dish
of water in the corner, and folded one of Rick’s
soccer socks into a cozy nest.
When Rick asked what robin chicks eat, Mr.
Brice grabbed a plastic cup and headed to the
garage for shovels and flashlights. “Worms,” he
called over his shoulder. “Let’s get digging, gang!”
“Chirp, chirp, chirp!” Christine squeaked as
she dropped worms into the chick’s gaping beak
after her family’s garden-digging adventure.
She then helped her parents prepare the family’s
dinner. After their own
stomachs were full, the
Brices watched the
chick gobble up more
worms, then they all
headed to bed.
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Before crawling under the covers with her
novel, Christine went online using her computer
and Web browser and learned that in addition to
worms, robins eat berries and fruits, such as
grapes, cherries, and tomatoes.
At breakfast, Christine mimicked a mama bird
by “chirp, chirp, chirping” as she dropped worms
and grape halves into the chick’s waiting beak.
Over buckwheat waffles and strawberries, the
family voted to name the chick Chick-a-Dude
because, as Rick commented, “He looks like a
cool dude when he sticks out his chest.”
Wearing Out His Welcome
All morning, Chick-a-Dude looked to the
nearest person for food whenever he heard,
“Chirp, chirp, chirp.” Everyone enjoyed the fluffy
chick—everyone, that is, except Misty, whose
stress level had not decreased since the Brices
took Chick-a-Dude into their home. That
afternoon, while Christine wrote invitations in
her bedroom for her upcoming birthday party,
Misty sat beneath Chick-a-Dude’s aquarium
in the kitchen and stared at the unwelcome
houseguest.
“WOOF! WOOF!”
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A terrified Chick-a-Dude sprung into the air
as though lifted like a puppet by a string and
landed—plonk!—in an empty stew pot on the
stovetop.

Christine heard the commotion and raced to
the kitchen. “I think we need to get you to a safer
place,” she told Chick-a-Dude, “and give you your
territory back,” she told Misty.
A Home of His Own
“You must be Christine and Chick-a-Dude,”
guessed a woman named Kay as they entered the
yard gate. “We spoke on the phone. I’m so glad
you found us on the Internet.”
“My mom drove me right over after we spoke.”
“You did the right thing by bringing Chick-aDude to the Wildlife Rescue Center,” said Kay.
“Hundreds of species of injured or orphaned
wildlife—mammals, birds, and reptiles—come
through these doors, and our staff is trained to
provide the best possible care for all of them.”
Kay went on to explain that a veterinarian
would examine Chick-a-Dude. Then, because
Chick-a-Dude already had his flight feathers,
he’d stay in the flight cage where he’d practice
flying with other rescued birds. He’d be fed every
30 minutes by hand—food and vitamins. After
two or three weeks of all this nurturing, he’d be
released into the wild near other robins where he
should thrive.

Chick-a-Dude • Level U
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Glossary
kiln (n.)

a special oven for burning,
baking, and drying materials
such as clay, brick, or glass
(p. 4)

mimicked (v.)

imitated or copied (p. 10)

nurturing (v.)

giving care and nourishment
to a living thing in order to help
it develop and grow (p. 12)

orphaned (adj.)

having no mother or father
(p. 12)

pottery (adj.)

the art of making objects, such
as bowls and vases, out of
hardened clay (p. 4)

rescue (v.)

to save from danger (p. 5)

“What a relief!” said Christine, scooping pasta
onto everyone’s plate that evening. “Chick-aDude’s going to be A-Okay.”

roast (v.)

to cook something by exposing
it to a dry heat, such as in an
oven or over a fire (p. 5)

“That chick was totally cool,” added Rick. “I’ll
miss the little guy’s ‘chirp, chirp, chirping’.”

territory (n.)

an area of land or water that
animals or groups of animals
defend and live in (p. 12)

volunteered (v.)

offered to do work for free (p. 8)

“Grrrrrr WOOF!” Misty growled as she slept
curled up on her pillow.
“Misty won’t,” giggled Mrs. Brice.
Chick-a-Dude • Level U
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Name
Instructions: Complete each missing problem or solution in the spaces provided.

Problem

Solution

A baby bird is alone above the kiln.

The baby bird’s mother does not
come back.

Christine is not sure what a baby
bird should eat.

Chick-A-Dude is given to the Wildlife
Rescue Center.

© Learning A–Z All rights reserved.

Skill: Problem and Solution

Christine places Chick-a-Dude in the
aquarium and puts it on a high shelf.
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Name
Instructions: Read each sentence below and circle where the dash or dashes should be placed. On the line below
each sentence, explain how the dash is used (to show an afterthought or to emphasize).

1 Hundreds of species of injured or orphaned wildlife mammals, birds,
and reptiles come through these doors.

2 He’d be fed every 30 minutes by hand food and vitamins.

3 Everyone enjoyed the fluffy chick everyone, that is, except Misty.

4 Mrs. Brice cleared a high shelf in the kitchen for the chick’s aquarium safe
from their Labrador retriever Misty.

5 Misty slowly headed to the box ears perked, tail stiff, hair up.

6 Misty’s nose twitched as rapidly as a hummingbird’s wings furiously
Skill: Dashes

sniffing the chick she couldn’t see.

© Learning A–Z All rights reserved.
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8.

9.

10.

3.

4.

5.
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7.

2.

kiln

6.

chirp

bird

chick

1.

barking

Rick

Instructions: Write the words in alphabetical order on the lines provided.

Name

bark

box
robin

Christine

www.readinga-z.com

Skill: Alphabetical Order

2.

Potential and Kinetic Energy
Reading Passage and Questions
© The Productive Teacher 2012

Potential and Kinetic Energy
There are two basic types of energy. Potential energy is the ability an object
has to move. Kinetic energy is the energy an object has while it is moving. The same
object can have both potential and kinetic energy.
A skateboarder on the top of a hill has potential energy because of gravity.
Due to his position at the top of the hill, he has the potential to move. Once he gets
started down the hill, he will be moving because gravity will be “pulling” him down
the hill.
A ball that is thrown in the air has both potential and kinetic energy too. It has
kinetic energy because it is moving and has potential energy because it is being
pulled back to the ground by gravity. A ball sitting on the ground has no energy.
When you pick it up and throw it, you are giving it energy.
How do people get energy to throw balls, run around, and move? We get
potential energy from food. An apple is full of chemical potential energy. You can
eat that apple, and the nutrients in it will give your body the energy to move. When
you move, you are full of kinetic energy. You also have potential energy from the
food you ate, but haven’t used yet.
There are many other different kinds of energy such as heat, light, and sound.
These are all types of kinetic energy since they have to do with particles moving.
When a liquid heats up, the molecules that make up the liquid move around
faster and faster. This is why water boils. Light energy is made up of light particles
moving. Sounds are heard when molecules bump into each other. What do all of
these energies have in common? Movement!
Energy cannot be created or destroyed. Instead, energy changes form.
Potential energy can become kinetic energy, and kinetic energy can become
potential energy. Energy can also be transferred between different objects.
All types of energy can be labeled as either potential or kinetic. All objects
with potential energy have the potential to move. Objects with kinetic energy are
moving. Find some objects with potential and kinetic energy in your classroom!
© The Productive Teacher

Name:

Potential and Kinetic Energy
Questions
1. Potential energy is…
a. the energy that gives an object the potential to move.
b. the energy an object has while moving.
c. the energy water has while it is boiling.
2. Kinetic energy is…
a. the energy that gives an object the potential to move.
b. the energy an object has while moving.
c. the energy a skateboarder has at the top of a hill.
3. Which object has no potential energy?
a. an apple hanging from an apple tree
b. a ball sitting on the ground
c. a skateboarder standing at the top of a hill
4. Give two examples of kinetic energy from the selection.
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
5. Give two examples of potential energy from the selection.
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
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Name:__________________________________ Date:_ __________

Potential and Kinetic Energy
1. Holding a marble at the top of a ramp:

Potential

Kinetic

2. A slinky moving down a set of stairs:

Potential

Kinetic

3. A boy standing on top of a slide:

Potential

Kinetic

4. Dominos standing up on the floor:

Potential

Kinetic

5. A girl sliding down a slide:

Potential

Kinetic

6. A marble rolling down a ramp:

Potential

Kinetic

7. Dominos falling in a line:

Potential

Kinetic

8. A car parked in a garage:

Potential

Kinetic

9. A ball being thrown on a playground:

Potential

Kinetic

10. A school bus leaving the school:

Potential

Kinetic

Definitions:
1. ____________________ energy is energy that is stored and waiting to be
used.
2.____________________ energy is energy in motion.
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1. Which compound sentence is written correctly?

1. Which compound sentence is written correctly?

a) I have pants picked out and now I need a top.

a) I have pants picked out and now I need a top.

b) I have pants, picked out, and now I need a top.

b) I have pants, picked out, and now I need a top.

c) I have pants picked out, and now I need a top.

c) I have pants picked out, and now I need a top.

2. What is missing from the compound sentence?

2. What is missing from the compound sentence?

I will my friend Jim so I will know what he is wearing.

I will my friend Jim so I will know what he is wearing.

a) first subject

b) first verb

a) first subject

b) first verb

c) second subject

d) second verb

c) second subject

d) second verb

3. Circle the words that are incorrect.

4. Fill in the blank with a short /i/ word that

jim lives on green street, which is several bloks away.
4. Fill in the blank with a short /i/ word that

means “choose.”

means “choose.”
a warm coat.

5. Fix the sentence.

Jim can come over and help me

a warm coat.

5. Fix the sentence.

jim let me borow his jacket becuz i cood not finde myne.

© Learning A–Z All rights reserved.
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3. Circle the words that are incorrect.

jim lives on green street, which is several bloks away.

Jim can come over and help me

Week
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jim let me borow his jacket becuz i cood not finde myne.

© Learning A–Z All rights reserved.
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The Recess Revolt
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The Recess
Revolt

Connections
Writing
Identify an issue in your school or
community. Write an essay proposing
a solution. Include the pros and cons
of your solution.

Social Studies
Research one civil rights leader. Write a
biography that covers the person’s early life
and impact on society.
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Words to Know
app
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circulate
civil disobedience
civil rights
funding

petition
protests
segregation
signatures
sit-ins
sponsorship
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Focus Question
What effect does the lesson Elias and
Ada learn in class have on the outcome
of the story?
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It’s so unfair, Elias thought.
“All right, class,” said Mr. Sterling briskly.
“We’re starting with the civil rights movement of
the 1960s. What do you already know about it?”
“Rosa Parks,” someone said.
“Peaceful protests,” another student called out.
Elias stormed into social studies class,
complaining to his friend Ada about the new
school recess policy.
“It’s totally ridiculous,” he griped. “Isn’t recess
supposed to be about free time and having fun?”
“All right now, settle down,” Mr. Sterling called
from the front of the room. “I know it’s only the
first day, but we already have a lot to do.”
Elias sank into his chair, still seething. He had
spent the whole summer looking forward to a
chess rematch with Ada during recess since he’d
been away all summer. But when they arrived
on the playground, they’d been confronted with a
new set of recess rules. Instead of playing on their
own, students now had to participate in a set of
activities run by the teachers. Elias and Ada had
been immediately sent over to the soccer field
with no chance to argue—and no chance to do
what they wanted, which was to play chess.
The Recess Revolt • Level U
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“Right,” said Mr.
Sterling. “The civil
rights movement
was noted for using
tactics of nonviolent
civil disobedience.
In general, that
means that the civil
rights protesters
resisted unfair
laws, but they did
it in peaceful ways,
refusing to get into
fights or hurt anyone.
This week, we’re
going to look at three different nonviolent
tactics used by civil rights protesters in the 1960s:
marches, boycotts, and sit-ins.” As the class settled
in to take notes, Elias raised his hand.

4

“What’s a sit-in?” he asked.
“Sit-ins started in restaurants, which were
often open only to white customers,” answered
Mr. Sterling. “So African Americans would go
to a whites-only restaurant and order food. When
they were refused, they’d simply sit and wait to
be served. Sometimes people would yell at them,
or throw food, or threaten them, but they just
sat quietly.”
“Did it work?” asked Elias, fascinated.
“It worked brilliantly,” Mr. Sterling said. “The
restaurants couldn’t make money with protesters
sitting at their counters. Meanwhile, the whole
country was watching the protesters’ peaceful
tactics. Gradually, the system of racial segregation
in public spaces began to fall apart.”
The class discussed the boycotts, marches, and
rallies that the civil rights protesters organized in
the 1960s. Elias followed everything intently as a
strategy formed in his mind. When class ended,
he turned to Ada.

The next day, Ada joined Elias on the soccer
field, and he told her about his plan. “We’re going
to sit down right in the middle of the soccer field,”
he said. Ada looked at him as though she thought
he was crazy. “It’s a sit-in,” Elias explained, “like
we learned about in class yesterday. We’re going
to sit here quietly and refuse to play to protest the
new recess rules.”
Ada still looked doubtful. “Do you really think
that will work?” she asked.
“I think it’s worth a try,” Elias said. “It worked
for the civil rights protesters, so why not us?”
“But won’t we get in trouble?” Ada asked.
Elias shrugged. “Probably,” he said, “but that’s
the point: I want the teachers and the principal
to notice us. We won’t get expelled or anything;
we’re not hurting anybody.”

“I’ve got an idea about how we might get our
free time back,” he said. “Meet me on the soccer
field at recess tomorrow.”
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Ada hesitated but sat down next to him.
At first, nothing much happened. They could
see a couple of kids pointing at them, but that was
all. Then Ms. Fremont, the teacher organizing the
soccer game, jogged up to them.
“Ada and Elias, what are you doing here? I
need you over on this team, please,” she said. They
glanced at each other nervously but didn’t move.
“What’s the matter, you two?” she asked.
“Don’t you want to play today?”
They shook their heads silently. Ms. Fremont
looked at them for a moment. A couple of other
kids approached, trying to see what was holding
up the game.
“Well . . . you can take a break today,” Ms.
Fremont decided, “but obviously you can’t do it
here. I need you to move to the sidelines so you
don’t get injured. And I’m going to need you back
in the game tomorrow, okay?”

His strategy worked. As kids subbed in
and out of play, several of them asked Elias and
Ada why they had been acting so oddly at the
beginning of the game. When Elias explained,
people’s faces lit up; clearly, many other kids were
unhappy with the new policy, too. By the end
of the recess period, several more students had
joined them on the sidelines, watching the game
quietly. When the whistle blew, they all stood and
returned to class.
All that day, word of Elias’s protest spread
throughout the school. Kids kept approaching
him in the halls during class breaks and passing
him notes. By the end of the day, his throat felt
like sandpaper from all the talking he’d been
doing. He gave everyone the same message: “If
you want to protest the new rules, meet us on
the soccer field tomorrow at recess.”

Reluctantly, Elias and Ada rose and shuffled
off the field. “Walk really slowly,” Elias whispered
to Ada. “We want people to notice what we’re
doing. These protests only work if a bunch of
people get involved.”
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The following day, a group of thirty kids waited
for Elias on the soccer field. Elias was stunned—
he’d never thought that so many kids would
respond. He looked around, cleared his throat,
and pitched his voice to carry over the crowd.
“All right, everybody,” he called, “let’s try
this again. We’ll sit in the middle of the field
and disrupt play. They’re not going to be able
to continue the game with all of us sitting there,
and we’re not moving to the sidelines today.”
As the students poured onto the field and
began sitting down, the teacher came running
over.

The principal, Ms. King, looked from Elias
to Ada and back again.

“What is this again?” she asked sharply. Elias
spoke up.

“Explain this to me, please,” she ordered.
Elias explained how much he’d been looking
forward to playing chess with Ada at recess this
year. He explained how much he hated playing
soccer and how angry he was that there was no
free time at recess anymore. He explained how
he’d gotten the idea for a sit-in in social studies
class. When he finished, there was a long silence.

“We’re staging a nonviolent protest, Ms.
Fremont,” he said. “We want our free time
at recess back.”
Ms. Fremont pursed her lips, then ordered
everyone to get up. The students sat quietly
and looked back at her.
“Whose idea was this?” Ms. Fremont asked.
Elias and Ada raised their hands.
Ms. Fremont shook her head and said, “I think
it’s time for a visit to the principal’s office.”
The Recess Revolt • Level U
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“All right, you two—I understand why you’re
unhappy,” Ms. King said finally. “But what about
all the kids who like playing soccer? What do they
think about the new recess rules?”
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“I don’t know,” Elias admitted.
Ms. King nodded. “I think we need more
information,” she told them. “I want you to write
a letter explaining your position, and I want to
see how many of your fellow students are willing
to sign it. You have three days to bring me your
petition. We have about four hundred students in
this school. If you can get more than two hundred
signatures, I’ll work with you and the student
body to consider some alternatives. Meanwhile,
no more sit-ins. Do we have a deal?”
Elias and Ada nodded.
That night after school, Ada and Elias worked
on their petition. In their letter, they argued for
a return of free time at recess so students could
spend their time developing skills that interested
them instead of playing prearranged games that
only a few people really liked.
The Recess Revolt • Level U

The next day, they began to circulate their
petition at every opportunity—at lunch, in the
halls, and at recess itself. Elias and Ada rapidly
found that once the kids understood what was in
the petition, most were eager to sign. It seemed as
though everyone was fed up.
“First music class got canceled, then art class,
and now there’s this recess stuff,” another fifth
grader told Ada disgustedly. “It’s like we never
get to do anything fun at school anymore.”
By the end of the second day, they had over
two hundred signatures. Elias and Ada marched
into Ms. King’s office and laid the paper down on
her desk with a flourish. Ms. King examined the
petition and looked up at them.
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“You’ve explained your position well,” she
said. “Now let me explain mine. The school had
some severe budget cuts this year, and we had to
cut P.E. as well as art and music. We didn’t want
to cut any of them, you understand, but we had no
choice. Meanwhile, the law says that elementary
school students must get thirty minutes of
physical activity every day. I thought that the only
way for us to do that was to get everyone playing
sports during recess periods. But I can see that
this is not working for everyone and that the
student body is unhappy. So we’ll need to think
together about what we can do to find a new
solution.”
Elias and Ada
thought about it.
“What if we
could raise the
money to bring P.E.
back?” asked Ada
suddenly. “Could
we have our free
time at recess back
if we had a regular
P.E. class again?”

The Recess Revolt • Level U

“I think so,” said Ms. King slowly, “but that’s
a very tall order. You won’t raise the money for
a P.E. program with just a bake sale or a car wash,
for example.”
“We need to reach more people,” said Elias.
“Wait a second! I just saw something the other
day that might work for us. It was an app you can
use to raise money for a cause online. We can set a
funding goal, and people can contribute whatever
they want from their phones or computers.”
“We can certainly try it,” Ms. King said.
For the rest of that week, Elias and Ada worked
with Ms. King to set up a fund-raiser online. They
worked especially hard on the wording of their
funding appeal, trying to make it as persuasive
as possible. On Friday, the fund-raiser went up,
and Ms. King personally shared it on the school’s
social media pages. Elias and Ada posted links,
too, and asked their parents and friends to share
it widely. Then they sat back to wait and hope.

13

14

Glossary

Over the weekend, they watched as their fundraiser link was shared, and shared, and shared
again throughout their town.
On Monday morning before the start of school,
Elias and Ada raced into the principal’s office
with some news. The owner of a local sporting
goods store had called Elias personally to
offer sponsorship of the school’s P.E. program
for the next five years.
Ms. King sat back in her chair and looked from
one to the other.
“Well done, you two,” she said quietly.
Elias and Ada grinned at each other and
exchanged a high-five. Ms. King stood up and
shook their hands. “I’ll be in touch with Mr. Pope
over at the sporting goods store,” she told them.
“Meanwhile, I just heard the bell for recess. Don’t
you two have a game of chess to catch up on?”
The Recess Revolt • Level U
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app (n.)

a computer program designed for
a mobile electronic device (p. 14)

budget (n.)

an amount of money to be used for a
specific purpose or time frame (p. 13)

circulate (v.)

to pass or move around from person
to person (p. 12)

civil
the peaceful refusal to obey laws
disobedience because they are considered unjust
(n.)
(p. 4)
civil rights
(n.)

legal, social, and economic rights that
guarantee freedom and equality for all
citizens (p. 4)

funding (n.)

money given by an organization for
a specific purpose (p. 14)

petition (n.)

a formal written request, usually
signed by many supporters (p. 11)

protests (n.)

actions done to express strong
disagreement or disapproval (p. 4)

segregation
(n.)

a policy of separating groups of
people from one another, often on the
basis of race (p. 5)

signatures
(n.)

people’s names, each signed by that
person (p. 11)

sit-ins (n.)

peaceful protests that involve people
sitting in a particular place and
refusing to move (p. 4)

sponsorship
(n.)

the act of giving money to an
individual, organization, or project
in exchange for advertising (p. 15)
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Make Predictions: What I predict will happen

The Recess Revolt • Level U • 1

Instructions: Before reading the book, fill in the first row with your predictions. As you read, fill in the middle row
with any changes you make to your predictions. When finished, write what actually happened in the final row.

Confirm: What actually happened

© Learning A–Z All rights reserved.

Skill: Make, Revise, and Confirm Predictions

Revise: Changes to my predictions

www.readinga-z.com

Name

1 Mr. Sterling nodded and said “The civil rights movement was noted for
using peaceful tactics ”

2 “Settle down ” Mr. Sterling called from the front of the room
3 “Sit-ins started in restaurants, which were often segregated ” answered
Mr. Sterling

The Recess Revolt • Level U • 2

Instructions: Read the sentences below. Use a red pencil to underline the spoken words and a blue pencil to
circle the speaker’s name in each sentence. Add the appropriate punctuation marks to the dialogue and the rest
of the sentence. Don’t forget the punctuation at the end of the sentence.

4 “It worked brilliantly ” Mr. Sterling said
5 “I have an idea about how we might get our free time at recess back ”
he said “Meet me on the soccer field at recess tomorrow ”

6 “It’ll disrupt the game, and I think it’s worth a try ” Elias said
7 “I’ve got an idea about how we might get our free time back ” he said
8 “Walk really slowly ” Elias whispered to Ada
9 “We’re staging a nonviolent protest, Ms. Fremont ” he said

Skill: Commas to Separate Dialogue

bk “Explain this to me, please ” she ordered

© Learning A–Z All rights reserved.
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Name

ex

inclusive

one

husband

all

September

mid

way

T

shirt

rain

paper

un

ball

flight

bow

news

fair

foot

less
Closed Compound Words
Skill: Hyphenated Compound Words

Hyphenated Compound Words

The Recess Revolt • Level U • 3

Instructions: Match the words from the left column with the words from the right column to create compound
words. Then, write the compound words under the correct heading: Closed Compound Words or Hyphenated
Compound Words. Use three of the hyphenated compound words in sentences on the back of your paper.

© Learning A–Z All rights reserved.
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Lesson 6 Problem Set 4•6

NYS COMMON CORE MATHEMATICS CURRICULUM

Name

Date

1. Shade the area models to represent the number, drawing horizontal lines to make hundredths as needed.
Locate the corresponding point on the number line. Label with a point, and record the mixed number as
a decimal.
15

a. 1 100 = ___._____

b. 2

47
=
100

___._____

2

3

2. Estimate to locate the points on the number lines.
95

52

a. 2 100

b. 7 100

3

2

Lesson 6:

8

7

Use the area model and number line to represent mixed numbers with
units of ones, tenths, and hundredths in fraction and decimal forms.
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Potential
and Kinetic
Energy
•
•
•
•

Quiz
Study Guide
Activity
Posters

Potential and Kinetic Energy Study Guide
Name:

Date:

Potential energy is energy
Kinetic energy is energy

.

.

Use the chart to make a list of examples of potential and
kinetic energy.
Potential Energy

Kinetic Energy

Potential
Energy
Potential Energy
Transforming into
Kinetic Energy

©Jennifer Findley

Use the picture above to help you explain the difference
between potential and kinetic energy.

2

What kind of
energy is being
represented here?

3
1

What kind of energy
is being represented
here?

From the diagram above, which number represents the
position where the cart has the most potential energy?
How do you know?

From the diagram above, which number represents the
position where the cart has the most kinetic energy?

©Jennifer Findley

How do you know?

Plan a Roller Coaster!
You are going to make a roller coaster. You will use a piece of
wire for the roller coaster, a bead for the roller coaster cart,
and your chair for the hill at the beginning of your roller coaster
ride.

©Jennifer Findley

First, plan your roller coaster below by drawing each part of
the roller coaster. Be sure to include a first hill, a loop, and a
second hill.

After you’ve made your roller coaster (with the wire,
bead, and chair), draw a picture of what your final roller
coaster looked like.

©Jennifer Findley

Label where you would find the most kinetic energy, and
where you would find the most potential energy in your
roller coaster.

Wednesday
▲▲▲▲

Week

Wednesday

3

1. Why is the sentence NOT a compound sentence?
Jim helps me try on and buy a new jacket.

▲▲▲▲

3

1. Why is the sentence NOT a compound sentence?
Jim helps me try on and buy a new jacket.

2. Which sentence is correct?

2. Which sentence is correct?

a) My sister came into my room and gave me advice.

a) My sister came into my room and gave me advice.

b) My sister came into my room, gave me advice.

b) My sister came into my room, gave me advice.

c) My sister came into my room, and gave me advice.

c) My sister came into my room, and gave me advice.

3. Change the statement to a question.

3. Change the statement to a question.

I will be too warm in the thick socks.

I will be too warm in the thick socks.

4. Fix the misspelled words.

4. Fix the misspelled words.

Oringe is too brite for the rest of the outfit I’ve put together.

5. Fix the sentence. Make it a compound sentence.
the red shert is grate it matchs the pants i chose

© Learning A–Z All rights reserved.

Week

Oringe is too brite for the rest of the outfit I’ve put together.

5. Fix the sentence. Make it a compound sentence.
the red shert is grate it matchs the pants i chose
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The Erie Canal
A Reading A–Z Level U Leveled Book
Word Count: 1,201

Connections

LEVELED BOOK • U

Erie Canal

Writing
Imagine you are living in 1817. Write
a persuasive letter to DeWitt Clinton
voicing your opinion for or against the
construction of the Erie Canal. Support
your answer using evidence from the
text and outside resources.

Social Studies
Create a timeline of the major events
related to the construction of the Erie
Canal. Include at least five events.

Written by Sarah Gzemski
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for thousands of books and materials.
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The

Erie Canal

Words to Know
access
aqueducts
barrier
efficient
exceptional
expensive

navigate
prosper
quadrupled
symbolic
tolls
transportation
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Focus Question
How did the Erie Canal change the
American landscape and economy?
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In the 1600s and 1700s, most settlers in North
America stayed between the coast of the Atlantic
Ocean and around 400 miles (640 km) inland.
There, the Appalachian Mountains rise up as an
enormous barrier, spanning an area north to south
that covers more than 1,500 miles (2,400 km).

4

In the 1800s, settlers became eager to explore
the West and set up reliable trade routes there.
However, transportation options were limited.
Trips in wagons led by horses and mules were
long, challenging, and dangerous. The only
mountain passes were dirt trails. During a
time before trains, automobiles, and airplanes,
people needed
a quicker and
cheaper way to
travel and ship
goods across
the mountains.

The Erie Canal • Level U

The New York State Canal Commission made
a plan for a canal to cross the state. It would
connect Lake Erie—one of the Great Lakes,
located in the American Midwest—with Albany—
the state capital, located on the Hudson River.
From Albany, boats could take the Hudson River
south to New York City and out into the Atlantic
Ocean. The Erie Canal would link major cities in
New York State, including Buffalo, Syracuse, and
New York City. Due to their locations along the
canal, smaller towns such as Rome, Lockport,
and Little Falls would prosper.
The Route of the Original Erie Canal

CANADA
rio
Lake Onta
Rochester
Lockport

e
Eri
e
k
La

Syracuse

Rome

NAL
ERI
E CA

Buffalo

New York

Little Falls

Utica

Albany

H u d so n R i v e r

Americans
looked to Europe,
where artificial
waterways called
canals were popular
and efficient
ways to travel
and transport
goods. They
considered whether
a similar system
could work in
the United States.

Planning the Erie Canal

Pennyslvania
The pioneer Daniel Boone leads settlers
through a pass in the Appalachian
Mountains in this early 1850s painting
by George Caleb Bingham.

United
States

5

6

New York City

The biggest supporter of the
Erie Canal was a politician named
DeWitt Clinton. A senator from
New York, Clinton was elected
governor of New York State
in 1817 . In his campaign, he
DeWitt Clinton
promised New Yorkers that the
canal would bring jobs, money, and
new settlers to the cities and towns along its path.
Not everyone believed in the Erie Canal.
President Thomas Jefferson turned down Clinton’s
request for the federal government to contribute
money to the project. Without any federal support,
Clinton was forced to use a large portion of
New York State’s tax money to fund the project.

Native People Removed
h aw
k

The Erie Canal • Level U

Mo

The Erie Canal crossed territory that
originally belonged to the Haudenosaunee,
who were also known as the Iroquois.

id a

Erie
Lake

O ne

S en

ga
nda a
O no
ug
C ay
eca

While the canal would bring success to many
New Yorkers, it displaced members of the five
Haudenosaunee (ho-dee-no-SHO-nee)
Nations. They were forcibly
Ontario
relocated to reservations
Lake
to ensure that nothing
would stand in the way
of the canal’s path.

New York

KEY
Haudenosaunee
Territory
Erie Canal
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Workers construct the Erie Canal in this artwork from the 1800s.

Building the Erie Canal
Work began on the Erie Canal in 1817. It was
originally built to be 4 feet (1.2 m) deep and
40 feet (12.1 m) wide. A towpath 10 feet (3 m)
wide was made next to the canal’s bank for
horses and mules to pull boats along the canal.
Building the canal was a challenging task.
Since there were no engineering schools in the
United States at the time, most engineers were
self-taught. They had to navigate uneven terrain
to create a constant flow of water throughout
the entire length of the canal. Workers began
construction in the middle, which was the flattest
area. As they moved east and west, they had to
adjust the height of the land. In some places, they
dug to lower it. In other places, they added soil
to raise it.

8

Clinton’s Big Ditch
As the years went on, Governor Clinton’s
opponents in New York made fun of the canal
project. They called it “Clinton’s Folly” and
“Clinton’s Big Ditch.” At a cost of $7 million,
the canal was expensive (in 2019, that would be
around $130 million). Clinton refused to run for
re-election in 1822. People said the project would
never end. However, in 1825, workers finally
finished the Erie Canal. That same year, Clinton
was re-elected to the position of governor.

An aqueduct along the Erie Canal

Building the canal didn’t just mean digging
through soil. Workers also had to build eighteen
aqueducts. These structures carried the canal
over rivers and ravines. At eighty-three points
along the canal, workers also had to build locks—
devices that raise or lower boats. Engineers
developed cutting-edge technology to make
locks work in difficult areas.

How Locks Work
When a boat reaches a place where the water is at a higher
or lower depth, it enters the lock through a gate. The water
level inside the lock is raised
or lowered, depending
on the water level
in the direction
the boat is moving.
When the water
levels match, a
gate on the other
side is opened,
which allows the
boat to continue
sailing ahead.
A tour boat enters a lock to reach a lower portion of the Erie Canal.

The Erie Canal • Level U
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For the grand opening
of the canal in October 1825,
Clinton led officials and
supporters on a festive first
trip down the canal’s route.
Starting on Lake Erie, the
group of boats traveled on
the canal to Albany. From
there, they sailed along the
Hudson River to New York
City. When they reached the Governor Clinton celebrates
the opening of the Erie
Atlantic Ocean, Governor
Canal in New York City
Clinton took a barrel of water on November 4, 1825.
that had been filled with water from Lake Erie
and dumped it into the ocean. It was a symbolic
moment—the two bodies of water had been
officially joined.

10

Artwork from 1829 shows the Erie Canal passing through farmland.
A barge moves along the Erie Canal in Little Falls, New York, in 1890.

The Erie Canal dramatically changed the way
people and goods traveled west. It used to take
two weeks to travel across New York from Albany
to Buffalo. The Erie Canal reduced that travel to
five days. More colonists moved to the American
Midwest and settled in the present-day states
of Ohio, Michigan, Indiana, and Illinois. Settlers
in these areas mostly became farmers. It was
now easy and cheap to ship goods east from
the Midwest, where there were many natural
resources, including lumber, gravel, and rich land
for growing crops. The Midwest became known
as America’s “breadbasket.” The number of bushels
of wheat exported from the Midwest grew from
fourteen thousand in 1826 to eight million in 1840 .
The Erie Canal • Level U

11

The Erie Canal made it easier to ship goods
from east to west, too. Settlers in the frontier areas
of the Midwest now had access to goods they
couldn’t have obtained before. Stoves, nails, cloth,
and other basic supplies were manufactured in
the industrial centers on the East Coast and were
then shipped west.

Math Minute
Before the Erie Canal, it cost $100 to ship 1 ton of
wheat from Ohio to New York City. After the canal was
built, it cost approximately $10 for the same shipment.
How much more did it cost to ship 7 tons of wheat
before the canal was built?
Answer: $700 (cost before) – $70 (cost after) = $630

Traveling the Erie Canal

12

Due to the canal’s success, workers widened
the canal to 70 feet (21 m) and deepened it to
7 feet (2 m) in 1862. Then in the early 1900s,
workers built a new, larger canal to accommodate
giant barges carrying tons of goods. The new
canal used parts of the original Erie Canal route.

People used the Erie Canal for more than just
shipping—it also changed travel in the United
States. Tourists often traveled the canal for
pleasure, usually in packet boats. They could
lounge, dine, and sleep in these boats. Horses
and mules led the boats along the towpath at a
slow speed, around 4 miles per hour (6 kmph).
Passengers could even get off for a stroll, then
catch up with their boat later. It cost four cents
per mile (1 .6 km) to travel by packet boat. The
price included tolls, meals, and a bed. Tolls
helped pay back what it cost to build the canal.

By the 1950s, though, people found other ways
to transport goods. Railroad tracks and highways
made it faster and cheaper to ship goods by train
or truck. The Erie Canal instead became a popular
tourist attraction mostly used by leisure boaters.
Several museums and educational sites entertain
visitors along its banks today.

A packet boat travels on the Erie Canal near Little Falls, New York, in this
painting by William Rickarby Miller.

The Erie Canal • Level U

13

A tugboat pushes two barges along the enlarged barge canal in 2009.
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Glossary

The South Street docks in New York City, 1870s

A Lasting Innovation
Between 1820 and 1850, the population of New
York City quadrupled, and the Erie Canal was
an important reason for this growth. Before the
canal, New York City had been a smaller port city
than Baltimore, Philadelphia, and New Orleans.
Today it is the largest city in the United States.
The importance of the Erie Canal extends
beyond New York State. It opened the West
to American settlers and changed the nation’s
landscape for good. It allowed merchants to ship
goods across the country cheaply and easily. As
an exceptional feat of engineering and one of the
most important large-scale construction projects
of the nineteenth century, the canal’s legacy is one
of American ingenuity, persistence, and creativity.
The Erie Canal • Level U
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access (n.)

a way of being able to use or get
something (p. 12)

aqueducts (n.)

artificial channels that carry water
from one place to another (p. 9)

barrier (n.)

a natural or human-made object
that blocks movement (p. 4)

efficient (adj.)

making good use of time or
resources (p. 5)

exceptional
(adj.)

unusually good or impressive
(p. 15)

expensive (adj.)

having a high price; costly (p. 10)

navigate (v.)

to find one’s way over a long
distance (p. 8)

prosper (v.)

to achieve financial success (p. 6)

quadrupled
(v.)

increased by four times as much
or as many (p. 15)

symbolic (adj.)

representing an idea with an object,
picture, sign, or act (p. 10)

tolls (n.)

fees paid for permission to use
certain roads, bridges, or waterways
(p. 13)

transportation
(n.)

the act of moving things or people
from one place to another (p. 5)
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Date
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S: What I Still Want to Know

L: What I Learned

W: What I Want to Know

K: What I Know
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Instructions: In the first row, write what you already know about the Erie Canal. In the second row, write what you want to know about it. After you
finish reading, fill in the third row with information you learned from reading the book. In the fourth row, write what you still want to know about the
Erie Canal.

Name

The Erie Canal • Level U • 1
Skill: KWLS / Ask and Answer Questions

Name

Date

1 Before planes trains and automobiles, Americans needed a faster and
cheaper way to travel west, which is why they built the Erie Canal.

2 One of the benefits of the Erie Canal was that it would link major cities
in New York State, including Buffalo Syracuse and New York City.

3 Governor DeWitt Clinton also promised that small towns along the route

of the Erie Canal would prosper, including Rome Lockport and Little Falls.

The Erie Canal • Level U • 2

Instructions: Add commas to each sentence. Then, write two original sentences using commas in a series.

4 Workers had to dig through soil build eighteen aqueducts and build locks
while constructing the Erie Canal.

5 After the opening of the Erie Canal, more Americans moved to the Midwest
and settled in the present-day states of Illinois Indiana Ohio and Michigan.

6 Basic supplies, such as stoves nails and cloth, were manufactured in the

Skill: Commas in a Series

industrial centers on the East Coast and shipped west on the Erie Canal.

My Sentences:
1.
2.

© Learning A–Z All rights reserved.
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Name

Date

East Coast

New York

Midwest

United States DeWitt Clinton

New York City

Albany

Hudson River

Buffalo

Lake Erie

Atlantic Ocean

Clinton’s
Big Ditch

Clinton’s Folly

Syracuse

© Learning A–Z All rights reserved.

Skill: Alphabetical Order

Erie Canal

The Erie Canal • Level U • 3

Instructions: Below are words taken from The Erie Canal. Cut along the dotted lines to separate the boxes.
Then, arrange the words in alphabetical order. Record the list on a separate sheet of paper.
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Lesson 6 Problem Set 4•6

NYS COMMON CORE MATHEMATICS CURRICULUM

3. Write the equivalent fraction and decimal for each of the following numbers.

a. 1 one 2 hundredths

b. 1 one 17 hundredths

c. 2 ones 8 hundredths

d. 2 ones 27 hundredths

e. 4 ones 58 hundredths

f. 7 ones 70 hundredths

4. Draw lines from dot to dot to match the decimal form to both the unit form and fraction form. All unit
forms and fractions have at least one match, and some have more than one match.

7.30
7

7 ones 13 hundredths

3
100

7.3
7 ones 3 hundredths

73
7.03

13

7 100

7 ones 3 tenths
7.13

30

7 100

7 tens 3 ones
73

Lesson 6:

Use the area model and number line to represent mixed numbers with
units of ones, tenths, and hundredths in fraction and decimal forms.
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What is energy?
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
What is energy of motion?
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
What is stored energy?
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
Can you see energy? Explain.
______________________________________________________________________________
______________________________________________________________________________
Can you hear energy? Explain.
______________________________________________________________________________
______________________________________________________________________________
Can you smell energy? Explain.
______________________________________________________________________________
______________________________________________________________________________
Can you touch energy? Explain.
______________________________________________________________________________
______________________________________________________________________________

Do not worry whether your responses are right or wrong. We will be learning more in the next
few lessons and you can compare your responses with our class materials, research, and
discussions.

Forms of
echanical Energy

Energy of moving parts
lectrical Energy

Shocks, lightning, and
electricity
ight Energy

Travels in waves
hermal Energy

Heating
ound Energy

Made by vibrations

Fan
Bicycle
Wind-up toy

TV
Computer
X-box

Solar panels
TV, sun, fire
Plants to make food
Heater
Stove
Microwave
Music
Sonar
Talking

Energy

Energy is the ability to do work. Sources of energy can

be non-renewable or renewable. Non-renewable energy is a
form of energy that cannot be replaced easily once they are
used. Fossil fuels are an example of non-renewable
sources of energy. Fossil fuels are formed in the Earth.
They are made from the remains of plants and animals and
take millions of years to form. Coal and petroleum are two
different types of fossil fuels. Coal is a type of rock that
can be burned to make electricity. Petroleum is a type of oil
found deep under the ground. We use petroleum to make
gasoline, heat out homes, and make plastic. Billions of
people rely on fossil fuels and we are using them faster than
they can be replaced. Burning fossil fuels also causes
pollution.
Renewable energy includes forms of energy that can be
replaced easily. This type of energy is much friendlier to
our environment. Wind and water are sources of renewable
energy. Wind and water are important because we can use
both of them to make electricity.
!

*What is Energy?

Name: _______________
1. What is energy?
!

A. Energy is the ability to change water into fossil fuels.

!

B. Energy is the ability to do work.

!

C. Energy is the ability to use energy over and over.

2. Why can't fossil fuels be replaced easily?
!

A. They cost too much money.

!

B. They are too heavy.

!

C. They take millions of years to form.

3. What are two types of fossil fuels?
!

__________________

and

__________________

4. What is something we can make out petroleum?
!

A. soda bottles! !

B. crackers!!

C. metal coat hanger

5. What type of energy are fossil fuels?
!

A. non-renewable

6. True or False:

B. renewable

C. electricity

Burning fossil fuels is good for our environment.

7. What is renewable energy?
!

A. It can't be replaced easily.

!

B. It is very harmful to our environment.

!

C. It can be replaced easily.

8. Why are wind and water important?
!

A. We can use wind and water to help us be more healthy.

!

B. We can use wind and water to help the water cycle.

!

C. We can use wind and water to make electricity.
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Week

Thursday

3

▲▲▲▲

1. Add the missing comma.

Week

3

▲▲▲▲

1. Add the missing comma.

I like the outfit I picked out and I can’t wait to wear it.

I like the outfit I picked out and I can’t wait to wear it.

2. Circle the two predicates.

2. Circle the two predicates.

My brother teases me, but I ignore him.

My brother teases me, but I ignore him.

3. Circle the words that need fixing.

3. Circle the words that need fixing.

The whether is cool, so i won’t be to warm with a jacket on.

The whether is cool, so i won’t be to warm with a jacket on.

4. Put the words in the right order to make a sentence.

4. Put the words in the right order to make a sentence.

nervous

day

school

of

always

nervous

day

school

of

always

am

I

first

the

on

am

I

first

the

on

5. Fix the sentence.

5. Fix the sentence.

my frends say i look grate and i thank them for there comments?
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my frends say i look grate and i thank them for there comments?
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3

1. Add two subjects to make a compound sentence.

Week

▲▲▲▲

1. Add two subjects to make a compound sentence.

found my classroom/met my teacher

found my classroom/met my teacher

2. Which comma is in the correct place?

2. Which comma is in the correct place?

a) I like my new teacher but, he might give a lot of homework.

a) I like my new teacher but, he might give a lot of homework.

b) I like my new teacher but he, might give a lot of homework.

b) I like my new teacher but he, might give a lot of homework.

c) I like my new teacher, but he might give a lot of homework.

c) I like my new teacher, but he might give a lot of homework.

3. Circle all the misspelled words.

3. Circle all the misspelled words.

Siense was the best clas of the day.

Siense was the best clas of the day.

4. Add the correct conjunction.
We started a weather unit,

4. Add the correct conjunction.
we got to do an experiment.

5. Fix the sentence.

We started a weather unit,

we got to do an experiment.

5. Fix the sentence.

i did no want the class to end it is my favrit.
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i did no want the class to end it is my favrit.
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